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Abstract 
 
Amelia Mitchell.  The Influence of the Media Center on the Development of Information 
Skills at the High School Level.  A Master’s paper for the M.S. in L.S. degree, 
November, 1999.  59 pages.  Advisor:  David Carr 
 
 This study assesses the media centers at three high schools of varied size in North 
Carolina.  School media centers were evaluated by students and staff to determine the 
quality of their media center and program.  Ninth and eleventh grade student skills 
knowledge was compared to eleventh grade skills knowledge and then contr sted with 
the perceived quality of the school’s media center.  Media centers’ strengths and 
weaknesses were identified that most likely influenced scores on the assessment.  Results 
of the study suggest that the degree of collaboration between teachers and m dia 
specialists affects the skills gained by students. 
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Introduction 
 
 Increasingly, students graduating high school need to be knowledge savvy in 
nontraditional ways.  Traditional learning of mathematics, English, science and history 
has been superseded by the demands of society.  Factual knowledge is less important and 
the constructivist view of knowledge is more important.  Processes and resources are the 
new foci for success in learning. 
 Our world has become vast in experience, culture and diversity.  Students cannot 
possibly learn even enough to “get by.”  Hence, as educators, we change focus.  Now 
what is important concerning knowledge and learning is how to handle information, what 
to find, where to find it and how to use it.  A students who can find an answer to a 
multitude of questions is better off than a student who can memorize information.  By 
teaching information skills, students are becoming more self-reliant and better prepared 
to be outside the academic arena.  The issue in question is whether information skills, 
now recognized as to be most necessary, are being learned.   
 Media centers are increasingly becoming the central “hub” of schools.  
Organizations such as the American Library Association are encouraging media 
specialists (librarians) to foster collaborative and supportive relationships with school 
faculty, recognizing that media centers hold a large influence over what skills are being 
taught and how.  While media centers are becoming a focus of promoting technology and 
reading, they are frequently misunderstood and ill used by faculty. 
 Current education programs do not stress the media center—teach r r lationship.  
These programs also do not focus on how to utilize the media center.  Therefore, the 
burden of the collaborative effort is frequently shouldered by the often understaffed 
  
media center.  While some schools offer training and development on media center use, 
many schools leave media use up to the individual educator. 
 Though often poorly funded, some media centers have proven to be successful in 
influencing information skills instruction in their high schools.  What department is best 
to focus on handling information?  I is impractical to suggest every student take an 
information science course, however necessary it would appear to be.  The current 
methods of instruction most encouraged are through integration of information skills and 
instruction.  This means students lear  and practice information skills in all subject areas.  
The key to this integration, however, is faculty knowledge of information skills and how 
to instruct them.  This is how the media center program becomes so very important.  The 
program is continget on the staff, resources, and support from the school, which allow 
staff to create a program. 
 Faculty of the school also must accept, endorse, and utilize the program or it will 
have no effect.  It is this premise upon which this investigation is based.  Look ng for 
schools with “good” programs and “good” scores, and more importantly, improvement 
becomes the goal.  It matters little if students do well or poorly if they do not improve in 
their skills over time.  That is proof of a successful program.  While obviously success in 
majority of students passing skills is best, improvement is the mark of an effective 
program, whatever the scores. 
 Once educators can understand the relationship of information skills and student 
needs to the media center, they should be encouraged to collaborate with their media 
educators.  Ultimately, media centers must receive the support they demand, as their 
  
importance to student achievement outside the classroom increasingly depends on other 
skills that the media center specializes in doing and teaching. 
 The value of understanding the relationship of information skills to students, and 
the relationship of the media center to information skills, is to influence instruction now 
and in the future.  Currently in North Carolina, the state in which this study takes place, 
there are five major information skills curriculum goals (see appendix) and each of these 
goals contains subgoals.  The curriculum is concise and descriptive.  These goals are not, 
however, part of any particular instructional subject.  Because of this structure, 
instruction must be integrated throughout the curriculum.  While the goals are created and 
valued, they are not supported with instructional strategies as other curricula are.  This 
research assumes that it is our responsibility as educators to discover or create the best 
instructional strategies for students to learn these skills.  To do this, we must understand 
what works in our high schools. 
  
Background 
 
 Information skills curriculum and media center programs a e linked in their 
success.  While media centers appear to be a separate entity by the school and budget 
committees, they might well be the center of faculty teaching, especially faculty who rely 
on resources and staff to enhance their teaching strategies.  This can only be successful 
when a media center and staff are sufficient and educated, and when faculty learn to 
utilize the media center.   
 In this research the information skills curriculum is not under question.  Current 
literature supports the skills and recognizes the importance of those skills in student 
learning and achievement.  Ann Irving points out how information skills today go beyond 
memorization and location, to emphasize the synthesis of ideas (Irving, 1992).  
Determining resources and using a process for research are part of this.  The American 
Library Association and North Carolina Department of Public Instruction have identified 
information skills as being crucial to student learning.  In Information Power, published 
by the American Library Association, the focus is on how to design and run a media 
center with the goal of teaching information skills (AASL, 1998).  North Carolina has an 
information skills curriculum ranging from kindergarten to the twelfth grade.  Apart from 
official curricula, obviously information skills are necessary in our advancing society, 
and we want our student to have mastered them. 
 The media center becomes the focus of information skills learning because it is 
the place where the opportunities to express information skills knowledge most often 
takes place.  A “successful” or “good” media center should be desired in any school 
regardless of curriculum goals.  Articles and books have been published to guide school 
  
systems in determining and creating a successful program.  As a part of Ann Irving’s 
article on information skills, she describes the roles of the teachers and media center in 
handling different media to teach these skills. Irving points out essential technology 
resources a media center must have to keep up to date with information skills.  Dana 
McDougald and Melvin Bowie’s professional guide for librarianship illustrates how a 
media center is created, how a program is developed and how to work with faculty and 
students (McDougald, 1997).  These guidelines emphasize the media center as an integral 
part of a school.  Jane Streiff’s Secondary School Librarian’s Almanac w s used not only 
for background, but also as a model for this research (Streiff, 1989).  Streiff’s almanac 
discusses point by point areas of focus in the media center and contained evaluation 
techniques which were not limited to, but included, the survey from which this research 
was created.  Streiff is very detailed and comprehensive. 
 Collaboration and integration become the focus of the media center and 
information skills.  Part of a successful media center program is working with faculty in a 
variety of ways all considered some form of collaboration.  This study focuses on 
collaboration and integration as a part of a successful program in which learning and 
improvement of information skills is achieved. 
 Supporting collaboration in the media center program are Jean Donham van 
Deusen and Julie I. Tallman, who conducted a lengthy and award-winning study focusing 
on “curriculum consultation nd information skills instruction,” as in collaboration, their 
main point was the importance of collaboration to the process of teaching information 
skills.  Tallman and van Deusen explain how collaboration “enhance the connection 
between classroom activity and library media instruction (van Deusen, p. 17).”  School 
  
Library Media Quarterly xpressed similar views in Ross Todd’s article on the difference 
integration makes in information skills instruction.  Todd explains that “evidence 
suggests that an integrated information skills approach to teaching and learning can have 
a positive impact on learning outcomes:  improved test scores, improved recall, increased 
concentration and focus on the task, and improved reflective thinking (Todd, p. 133).”  
The American Library Association includes guidelines for librarians to encourage 
collaboration and integration.  Obviously, we want to be able to identify how schools are 
achieving this and if the scores reflect a good program and vice versa.   
 Jane Streiff and E. B. Howe support the process of using surveys to evaluate a 
media center’s effectiveness and whole program.  Streiff’s guidelines are well known and 
used among librarians for implementing a program.  Streiff also includes various surveys 
to evaluate the mdia center (Streiff, 1989).  E. B. Howe’s article in School Libraries 
Worldwide also describes how to self-a sess a media center program, as well as student 
learning using surveying techniques (Howe, 1992).  Surveys containing the right forms of 
information skills and accepted guidelines for success will accurately assess the media 
center in a school for credit or adjustments to be made. 
 Information literacy has been put into practice by adjusting curriculum, creating 
tests, and in a few fortunate schools, implementing classes.  North Carolina’s curriculum 
reflects the importance of information skills without addressing teaching strategies for the 
curriculum.  Teachers are expected to cover information skills in their classes, but little, it 
seems, is decided on what will be covered.  Among the different subject areas, the media 
center is expected to fill the gap on this skills teaching.  However this can only take place 
when the media specialist has access to students for instruction.  This access is dependent 
  
upon teachers who have very little time to spare with mandated testing.  The issue 
becomes effectiveness, to teach everything students need within a limited time frame.   
 While the importance is not questioned, the assessment/acquisition is under 
scrutiny.  No educator wants more tests to make sure students are learning more.  State 
testing takes many days away from class time as it is.  Currently, some information skills 
are present in tests on other subject areas students are already taking.  It woul  be a much
better conclusion, then, to make sure all skills are present elsewhere in the school 
curriculum and strategies for teaching are made available.  Currently the media center, 
English department and history department bear the brunt of responsibility of information 
skills while the support is not present. 
 This leads to one of the last components of the entire information skills situation.  
The process to be taught is always changing.  In the past, information skills did not have 
a major focus.  In the present, teachers try to incorporate yet another curriculum goal into 
their classes and are frequently lacking.  The present is giving rise to a future answer, 
however.  Some schools have created extra opportunities for students to learn information 
skills.  Classes such as academically gifted classes, SAT preparation classes, and library 
science classes are being formed.  These are courses, which by nature integrate various 
forms of media and skills.  They tend to be successful in teaching information skills; the 
current problem is that few students have the opportunity to take these classes.  Library 
science is the only class not reserved for the more academically talented groups of 
students, but is limited by the capacity of students because the media specialist usually 
teaches these classes, with little time or space to spare. 
  
 These current factors leave our education system with few alternatives and the 
need for more information skills instruction opportunities.  The first step in 
accomplishing this is discovering which programs are successful and producing 
achievements in information skills.  The literature provides the support and guidelines for 
what information skills are, why they are important, what a successful media center is 
and how it interacts with faculty in teaching information skills and finally, how to assess 
the program’s success.  All of these provide the basis in understanding the importance of 
finding connections between schools’ media centers and the learning and teaching of 
information skills.  The following research is dependent upon and contributes to the idea 
that information skills and media centers are central to the success of students in and after 
they are out of school. 
  
Methodology 
 
 Research began by choosing an audience.  Th  audience in this case was 
composed of three schools of varying size.  A small, medium and large school were 
chosen to represent the different educational situations of students and teachers.  First, the 
superintendent of the school system was approached ab ut using the schools for research.  
The superintendent was provided with copies of the materials for approval, and a system 
to preserve anonymity was agreed upon. 
 After primary approval was granted, principals were approached by a letter and 
copies of the materials and met with in person or over the phone to answer any questions 
or concerns.  An explanation of implementation, time consumption and conditions were 
agreed upon.  Schools determined how they wanted parental permission to be obtained. 
 School A (the smallest school), determined that because no personal or 
identifying information was being gathered, no permission was required and the 
information gathered was school-oriented.  School B and School C decided a notice 
would be sent prior to research and parents would return the form signed if they or their 
child did not wish to participate.  Of all students asked to participate, only three did not.  
When asked by the teacher why they did not choose to participate, the students responded 
that their parents approved of participation, but they themselves did not feel like filling 
out the survey and taking the test and had their parents sign the form. 
 Schools had two weeks scheduled in which to conduct the surveys and tests so as 
to fit best into the teachers’ schedules.  The two weeks were chosen to fit in between the 
state testing schedule.  I met with School A and B at faculty meetings to explain to 
teachers the content, purpose and how to administer the materials.  School C teachers 
  
received a me o explaining the same information.  After meeting with the Assistant 
principal from School C (the largest school), we determined that due to the number of 
teachers, this was most practical.  School A asked that I administer the materials over a 
two-day period.  School B and C worked at their own pace.  At all schools, only a 9 or 11 
to indicate grade level marked materials. 
 Grade levels 9 and 11 were chosen to determine a range of knowledge gain.  
Ninth grade students were chosen to discover a base of knowledge of information skills 
they had when coming into the high school level and perceptions of a new media center.  
Eleventh grade students were chosen because after two years, they would have used the 
library and conducted research.  Regarding information skills, if curriculum states that 
information skills are to be learned before graduating high school, the junior year would 
be a good indicator if they had learned a significant potion of the curriculum before 
graduation.  Ideally, the same group of students would be tested after two years, but in 
the interest of time, this was not done.  The groups of students at each grade level have 
varied abilities and would have had the same educational experience mandated by 
educational curriculum standards.  
 Student surveys were used instead of simply calculating numbers of materials or 
library patrons.  While surveys reflect patrons’ perceptions, it is perception that governs 
media center use.  If a student perceives materials to be inadequate or staff to be 
unfriendly, then use of the media center will be affected. 
 The surveys taken by students and staff were modeled after surveys in Th  
Secondary School Librarian’s Almanac, by Jane Streiff.  These surveys evaluated all 
areas of the media center focused on staff, resources and program.  Some modifications 
  
were made to account for an up-to-date media center.  (Surveys taken are located in the 
Appendix.)  The survey addressed approximately 40 areas from either the teacher’s point 
of view and experiences, or the student’s point of view and experiences.  Each item was 
ranked form 1 to 5, 5 being “item is present to the highest degree” and 1 being “item is 
completely missing from the media center.”  For easier comprehension, I will refer to 
both numbers and the phrases “well above average” (5) to “well below average” (1).   
 The skills assessment was developed from the North Carolina Information Skills 
curriculum.  Multiple-choice questions were created using sample situations that would 
demonstrate comprehension of curriculum goals.  There are five major goals with 
underlying subgoals.  Subgoals were chosen for their testability factor.  Fifteen questions 
were created with the help of experienced secondary school librarians.  One question was 
deleted after testing took place due to an error in the question format.  The goal of that 
question was represented in another question, so all goals were present in the assessment.  
(See the appendix for copies of the surveys, curriculum goals, and skills assessment with 
correct answers.) 
 Multiple choice and “sequence identification” questions were used in the 
information skills assessment because the nature of information skills is developing 
higher order thinking and discrimination capabilities.  While situational problems are 
more representative of real situations, they are impractical to be evaluated 
scientifically/arbitrarily. 
 The administration procedure occurred simultaneously for both materials.  The 
teacher or the researcher handed out the materials in English class after instructions w re 
given.  Instructions included what the survey and test were about, why it was being done, 
  
and how to rank the items on the survey.  Both the test and survey took approximately 20 
to 30 minutes to complete.  Students were asked to write thir grade level on each sheet 
to aid in categorizing and separation of materials.
 Materials were collected from each school, keeping grade levels separated.  Ranks 
and scores were tallied and then analyzed and converted into percentages.  All materials 
remained anonymous by person, but not by school until final presentat8ion to prohibit 
confusion.  School A, B and C were labeled as such before data was put into a collective 
format.  Schools will receive a copy of their own evaluation report so they can evaluation 
or modify their media center as appropriate to patron requests.  Their participation was 
positive and in the spirit of improving education.  As requested by the superintendent, 
schools will not be given data from the other participants.  The comparative results will 
only be given to the superintendent’s office. 
  
Data Analysis 
School A 
Profile: 
A small sized high school at the 1-A l vel, School A has a total of 490 students 
enrolled and 37 teachers.  There is one media center staffed by one librarian.  They have 
nine student assistants.  There are 178 ninth and 109 eleventh grade students.  The rural 
school is located in a mixed-wealth community.  The county, in which the school resides, 
is recognized as low-wealth by both the state and federal governments and receives minor 
“low-wealth” funding. 
Media Center:   
 Both students and staff evaluated the media center on three major areas to obtain 
an accurate report.  The staff and students completed a survey (appendix #) on the 
following points:  the media center staff, resources, and overall program.  Staff and 
students also gained an opportunity to comment and suggest on the media center’s 
strengths and weaknesses. 
Faculty Rating: 
 Thirty faculty members (81% of entire staff) surveyed the media center.  Diverse 
disciplines (including speech therapy and special needs assistants) participated, widening 
response focus and accuracy.  Responses were rated from 1 to 5; five being a mark 
representing positive objectives were “present to the highest degree”.   
 Faculty rating of the media center staff yielded 5 whereas the resources received 
an average rating.  Books, periodicals, equipment and encouragement received an above 
average rating.  Currency of materials, equipment repairs, audio-visual materials, 
  
recreational literature and reference collection received an average rating.  While the 
faculty rated that materials were sufficient, availability and currency of materials needed 
improvement.  
 Program rating is centered around average and well above average.  Average 
ratings were limited to encouragement of pleasure reading, atmosphere, and independent 
work.  Teaching specific items such as production of materials, bibliographies, 
interlibrary loans and professional materials scored an average rating.  However, s udent 
instruction, use encouragement of media center, faculty material selection participation, 
loan procedures and curriculum support received an above average rating. 
 It appears that, while services, resources and staff/facility/student interaction ar  
adequate, available and highly rated, improvements on the quality of teaching-specific 
aides are needed.  While surface interaction is rated highly, the level of in depth 
interaction between the faculty and media center staff needs improvement. 
 Few com ents on the media center were received from the faculty.  Two 
comments were positive indicating a very helpful media center staff.  A comment was 
made concerning atmosphere in that painting and redecorating was needed.  One faculty 
member felt there was very little publicity regarding resources and help for 
teachers/students.  A suggestion was made to have the media center open for students 
during lunch.  Overall faculty comments were mild in nature, but most importantly 
identifying an information publicity issue.   
 Students commented on the lack of media center exposure during class time.  
Publicity and teacher involvement could compensate for this exposure.  Faculty with 
limited use of the media center could also benefit from publicity, increasing interaction 
  
and collaboration with faculty.  Overall, the media center at school A has received an 
above average rating among faculty.
Student Rating: 
 Thirty-nine percent of eleventh grade students at school A completed a survey 
comparable to the faculty rating survey.  Focus is shifted from teacher support to student 
support and student experiences.   
 Students evenly rated the media center staff above and well above average.  
Resources were evenly rated between average and above average with a large peak at 
well above average for sufficiency and availability of books.  The periodicals and 
reference materials were rated above average and up-to-date.  Equipment rated as 
average.  The program rated average overall.  Instruction on media center use, media 
skills and research stood out with an above average rating. 
 Comments received on the media center were generally constructive with a few 
criticisms (see appendix on School A).  Some students felt that the media center needed 
more books, novels, accelerated reader books, up-to-date encyclopedias and technology.  
Students suggested an Internet how-to class and that their teachers needed to increase 
time spent in the media center as well as more frequent visits. 
 Thirty percent of ninth grade students participated in the same survey, rating the 
media center average overall.  Encouragement to read recreationally and reference 
collection however stood out, receiving the highest rating.  Although the media center 
received an average rating, student comments were helpful in understanding the program.   
Students commented that the media center needed more books, computers, and 
most importantly, that they had rarely been to the media center.  One student commented 
  
that staff people skills were lacking, yet they had been to the m dia center twice in a two-
month period.  Again, publicity and increased teacher encouragement/participation is 
key.  While the experience of people skills is noted, the overall impact of media center 
visits or the lack of affects a larger body of students.  At school A, freshmen are entering 
high school with little or no media skills, relying solely on the teacher and media center 
for publicity and guidance. 
Student Scores: 
 Eleventh and ninth grade students took an information skills test based on the 
North Carolina Information Skills Curriculum.  Questions from each curriculum point 
were surveyed in a multiple-choice format.  Students were tested in their English classes.  
Skill levels surveyed ranged from remedial/basic students to honors and academically 
gifted students in order to widen the focus of ability and response. 
 Thirty percent of the ninth grade population was tested.  Testing was issued to 
assess skill mastery level prior to high school.  Not surprisingly, performance was poor.  
Only three of the questions were answered with a 70% or higher accuracy.  These 
questions covered two curriculum points.  Performance ranged from 13% to 61% on the 
remaining curriculum points.   
 Thirty-nine percent of the eleventh grade population was tested using th  same 
test, environment and spread of student level.  These students performed much higher, 
mastering within a passing range from 71% to 93%.  Seven questions and five curriculum 
goals were assessed.  (See appendix School A for goals chart).  Surprisingly in the data, 
53% of the eleventh grade students correctly arranged the research process, more than 
half of the incorrect orders contained the same mistake.  Teaching style and time 
  
constraints are forcing students to have developed a thesis before their hort res arch trip 
to media center in order to use limited time more wisely.  However, this shift is 
disturbing in that the process is modified to fit a time constraint, yet the skills must be 
taught consistently if the students are asked to master them.
 School A’s students were representative of the average student’s experience.  
There was a significant improvement in information skills from ninth to eleventh grade.  
The percentage of correct answers had increased by at least 7% and as much as 42% on 
ten of the fourteen questions.   
  
School B 
 
Profile: 
 A mid-sized high school considered 2-A on the North Carolina scale based on 
population, the school contains 770 students and 49 teachers.  The media center contains 
one head librarian, one full-time assistant, and eight student assistants throughout the 
school day.  The school resides in the same low-wealth county as school A and school C.  
This school receives federal and stated funds and some small local grants.  The school is 
in a rural setting, and has a l rgely agricultural and military economic background. 
Media Center: 
 Faculty and students evaluated the media center by completing comparable 
surveys (See appendix School B for documents).  These surveys are the same that were 
completed by the other scools.  Both had the opportunity to make comments and 
suggestions on the media center.
Faculty Rating: 
 Fifty-one percent of the faculty evaluated the media center’s staff, resources and 
program.  The media center’s staff was rated well above average.  The Medi  c nter’s 
program also received an overall well above average rating.  The resources of this 
school’s media center received an above average rating, and an average rating on one 
third of the points evaluated.  The lower ratings focused on audiovisual equipment, 
materials and equipment repair.   
 While rating the media center well above average, faculty had commented on 
specific points.  These points reflect that, while a program can on the surface receive a 
good evaluation, the lack of faculty interactio  affects instruction of the students.  The 
  
majority of comments stated flaws in staff behavior.  While most felt that the staff were 
knowledgeable, access to staff, instruction for students, and support were limited and 
available mostly on request.  Faculty suggested more one-on-one help with students.  
Secondly, the faculty was concerned about equipment.  While equipment was available, 
comments noted that equipment primarily consisted of audio-visual materials and that 
those materials were also out of date.  Also an issue was the speed at which equipment 
was repaired.  The process was noted as being grossly slow, but was also acknowledged 
as the county’s responsibility.  Curriculum related materials, more current materials and 
adequate research materials were requested.  One faculty member commented that the 
media center is closed too early for inventory.  One comment addressed the importance 
of students and their information skills; "I surveyed my students to see who would be 
able to locate research materials in the library without assistance…only 15 out of 63 said 
they felt confident in locating research.”  (Comments located in the appendix School B).  
 The surveys and comments conflict in that the program is acceptable but flawed 
according to faculty comment.  Student surveys also convey a comparable viewpoint.  
This conflict is consistent with both the faculty and students. 
  
Student Ratings:   
 Twenty-seven percent of eleventh grade students at school B surveyed the media 
center staff and resources received a slightly above average rating in almost every 
category.  The media center program received al almost equal rating of average and 
slightly above average.  Atmosphere, resources and services to be provided by the media 
center received lower ratings, while student involvement and encouragement received a 
higher, slightly above average rating.  There were significant strays in the ratings.  The 
organization of the media center received the highest rating, along with working 
independently reference collection, and pleasure reading encouragement.  A distinct low 
was a slightly below average rating for inter-lib ary loan. 
 The differing perceptions of students and faculty on reference, help and 
organization are interesting.  This shows how previous experience , and publicity might 
factor in perception.  Clearly large differing opinions should be investigated and re-
evaluated by the media center, which surveys could not expose. 
 While eleventh grade surveys scored staff and resources highly and program 
lower, their comments are more critical of staff and suggest more resources.  Generally, 
staff comments making up more than half of the comments, suggested staff needed to be 
more approachable and helpful and friendly.  More time in the library and the Internet 
was a request, and more curriculum-supporting books and materials.  One student, while 
perhaps negative, summed up three complaints, “We need a better library, more 
opportunities to use it, and we need more equipment to at least have a half-w y dec nt 
media center.”  This varied focus of positive and negative rating versus comments could 
be attributed to strength of feelings, or simply a common notion that comments must be 
  
critical.  To have an open and valued library, these comments are useful to the program 
director. 
 The thirty-six percent of ninth grade students evaluated the media center much 
more positively whether this is due to less research-type xperience in the library and 
therefore a more positive outlook, or perhaps they have simply had better experiences in 
unknown.  These students rated staff well above average (5) in most areas with exception 
to the production of non-pri t materials.  This would not be unusual.  Ninth grade 
curriculum would just be beginning doing presentations using non-print materials.  Media 
center resources receive a more mixed rating.  Equipment, materials, and the collection 
received a well above average, while specifically audiovisual materials and equipment 
were above average and non-print and print material currency received an average rating. 
  The program received an excellent rating on all points with one exception.  The 
atmosphere only received above average.  Obviously, the freshmen are pleased with the 
media center’s program. 
 These sentiments were reiterated by th  comments of the students.  There were 
several comments indicating that a good job was being done.  Critical comments were 
focused on lack of staff friendliness and help and displeasure with some of the rules of 
the media center.  Surprisingly, these students were very specific about resources they 
would like to see updated, included, or changed.  Specific genres of books and reference 
materials were requested.  One comment asked for more in-class lib ary time.  This last 
request appears to be common between these high school student’s and the students at the 
other high schools as well.
Student Scores:  
  
 Thirty-six percent of ninth graders took the information skills test.  Ninth grade 
scores on the information skills test revealed that they had mastered (70% or high r) only 
three questions of the fourteen, covering two curriculum areas (competency goal 1 and 
5).  (See appendix for competency goals).  Twenty-seven percent of eleventh grade 
students took the information skills test.  These students achieved ma tery o r five of 
the fourteen questions, covering three curriculum areas.  Mastery of the three of the 
questions was on the same points of mastery of the freshmen.  The other point of mastery 
had significant positive difference over the ninth grade scores.  While the percentage of 
students’ correct answer on the research process question failed to mastery, there were a 
significant number of students, which made the same mistake of research, and thesis 
order, which is most likely attributed to teaching srategy. 
 Scores do show that while mastery was not reached, there was improvement of 
scores in seven areas above a 5% increase. (See appendix School B for charts).  Students 
are gaining knowledge in information skills areas, however, not significant gains.  
(Causes/links will be addressed upon further comparison). 
  
School C 
 
Profile: 
 A large-sized high school rated 4-A in the North Carolina system, there are 1,743 
students and 120 teachers in School C.  The media center at this school has three full-
time librarians, and one full-time media assistant.  The school is located in the city and 
has a mixed economic background ranging from high to low wealth.  It’s county is 
considered low wealth.  The school receives county and city funds based on their 
population.  The media center at this school was completely rebuilt and refurnished with 
materials three years ago due to a hurricane.   
Media Center: 
 Faculty and students at this school evaluated the media center using the same 
surveys as the other schools.  They rated areas of the staff, resources, and program from 5 
to 1.  Student surveys were comparable to teacher surveys.  Both groups had an 
opportunity to comment on the media center’s strengths and weaknesses. 
Faculty Rating: 
 Sixty-two percent of the faculty at school C surveyed their media center.  
Disciplines of faculty ranged from core subjects to vocational and foreign language to 
focus on all educators’ library usage.  Faculty had very positive comments about their 
media center.   Comments on the librarians’ monthly newsletter about the media center, 
the highly technological equipment they have access to and praise of the staffs’ excellent 
knowledge and helpfulness topped the list.  Two problems concerning the media center 
were attributed to the county.  The ordering process for materials is delayed due to county 
policies and the poor production of non-print materials were also commented as being an 
  
“external problem.”  Faculty also stated that curriculum supplementary materials were 
needed.  Faculty wanted to be encouraged to read for pleasure, not only the students.  
While comments were few, they specified positive areas of the media center and 
constructive criticism of areas needing improvement. 
Student Rating: 
 Eleventh and ninth grade students evaluated the media center on a comparable 
survey.  Students provided comments and suggestions that will be used to improve their 
library.   Twenty-nine percent of eleventh grade students at school C participated in the 
survey. (See appendix School C for charts).   
 The ratings of staff, resources and program had a wide range of responses.  Staff 
was evaluated highly, receiving 4’s and 5’s.  Resources received 4’s (above average).  
There was a decline in the area of students’ access and audiovisual equipment.  While 26 
of the students rated the center overall average, 24 rated the center at a 1 (well below 
average).   
 The program received the widest range of ratings.  Areas involving staff such as 
instruction and information received 5’s (well above average), while lo n procedures and 
access to other libraries received 1’s (indicating missing).  This lower rating by eleventh 
grade students shows that their increased exposure and attempts to obtain other resources, 
whereas ninth grade students rate everything highly with their limited exposure and 
experience.  Observation of the ratings indicate that the ninth grade students were more 
blanketed in their approach to rating the center, whereas eleventh grade students 
indicated through detailed comment and scores that thei  skills and awareness were 
greatly increased. 
  
 Comments supported the eleventh grade students’ ratings.  Students had positive 
comments and then several suggestions about media center rule changes or materials they 
thought should be ordered.  Only one student commented that “new staff” was needed. 
(See appendix School C for comments).  These comments are thought out assessments of 
what the media center needs, specifically:  religious texts, job guides, specific genres of 
novels, and types of authors. 
 Thirty-four percent of ninth grade students rated the media center more highly, 
but were much more verbose and critical in their comments.  This pattern was 
comparable to the comments among the same grade at school B.  This pattern could be 
attributed to the age level or the limited experience of the ninth grade students in a new 
high school media center.  All categories of evaluation received above and well above 
average (4’s and 5’s) ratings.  Only four areas received average ratings.  Atmosphere, 
organization, loan procedures and bibliographies received average ratings.  Overall it 
appears that ninth grade students think highly of the media center. 
 Comments showed a different trend.  Out of 36 comments (the most of all 
surveyed schools) there were only two positive statements.  Interestingly, several students 
requested changes to the building.  This structure is only three years old and is very up to 
date in technology and materials.  Some requested a larger facility.  This is an appropriate 
request based on the high population of the school consisting of 1,743 students and 120 
teachers. 
While only a few students criticized the unfriendliness of the staff, most 
comments focused on the actual rules of the media center.  Loan periods are short, class 
visits are few, and restricted lunch visitation was complained about as well.  More than 
  
one student was concerned over paying for printed pages while using library computers, 
especially for Internet use.  These complaints are attributed to the small size of the media 
center serving a large population, and lack of media center budget.  The school cannot 
afford more staff or free paper.  It is hopeful that teachers will address time concerns with 
the media center staff in order to provide more exposure.   
Scores: 
 The same groups of eleventh and ninth grade students participated in an 
information skills assessment.  Skill ranges at both grade levels included students from 
low-performing basic courses to honors level courses.  Ninth grade students passed two 
of the fourteen questions with 82% or higher on one curriculum goal.  All other questions 
ranged from 66% to 35% correctness.   
 Eleventh grade scores did not perform much better, passing three of the fourteen 
questions covering one curriculum goal.  One positive difference was that improvements 
were made on eight of the fourteen questions.  As with the other schools, a significant 
amount of students who incorrectly ordered the research steps made the same mistake of 
reversing the research and thesis steps.  This large number of students indicates 
instructional error in order to save time on media center visits.  Given the larger panel of 
students, it is expected that scores would be lower on the average. However, these scores 
were significantly lower than scores of th  other schools. 
Scores Comparison 
 
Growth: 
  
School A averaged 13% growth on scores from grade nine to grade eleven.  Ninth 
grade students passed seven questions, but improved on eleven of the fourteen questions.  
While curriculum areas need more focus, the amount of improvement is substantial. 
School B averaged 9.7% growth on scores from grade nine to grade eleven.  Ninth 
grade students passed three questions while eleventh grade students passed only five 
questions.  While growth was not as significant as school A, improvement on the number 
of areas is significant. 
School C had less than expected growth.  This school had 2% average growth.  
Students did improve on eight of the fourteen questions from ninth grade to eleventh 
grade, but only passed two questions from ninth grade to passing three questions in 
eleventh grade.  School C , while having the resources and technology of an up to date 
media center, school C does not have the staff and student assistants to handle the size of 
their school and it is reflected in their scores.  The three schools had comparative ratings 
from staff and faculty.  School A’s faculty and student ratings were high and overall, well 
above average.  Comments were constructive and had few complaints.  Ninth grade 
students had little exposure to the library.  School B’s faculty and student ratings were 
high while comments were low.  This mixed rating shows the media center to be flawed 
and should be reevaluated.  School C had very high ratings of media center but comments 
focused primarily on lack of time to use resources and need for more staff.  This proves 
that a very nice media center cannot do its job without opportunities to work with faculty 
and students that would coincide with a very large school. 
 Having improvement in most areas shows that skills are being addressed, but not 
having significant improvement at certain schools shows where implementation is 
  
lacking.  Goals that were successfully taught were competency goal 1, “The learner will 
explore sources and formats for reading, listening and viewing purposes,” and goal 5, 
“The reader will communicate reading, listening, and viewing experiences.” 
Goals that were unsuccessfully taught included competency goal 2, “The learner will 
identify and use criteria for excellence to evaluate information formats,” goal 3, “The 
learner will relate ideas and information to life experiences,” and goal 4, “The learner 
will explore and use research processes to meet information needs.” 
The model of the most successful school would be school A and school B with 
improvements made at each school.  School A and school B could use more staff for their 
program as to allow more time for students to be in the library and more time to work 
with teachers.  School B needs extra attention paid to interact on and resources need to be 
updated or perhaps evaluated to align better with curriculum.  The commonalities of these 
schools offers a solid media center and provides help to students and teachers who ask 
and volunteer information to those whom media specialists know will use the resources 
they offer.   
    
 
  
Conclusion 
 
 The purposes of this study were to discover if school media centers affected the 
learning of information skills in high school students.  The goal of this research was to 
determine whetr students are learning the information skills North Carolina believes 
they should, whether they are being taught the skills, and possibly who is responsible for 
this teaching.  What students have and have not learned of information skills is important 
because it is necessary to learn if North Carolina standards are being met. 
 A model of which schools were successful contained one major difference 
compared to the school that was unsuccessful.  This difference was the type of interaction 
media specialists had with students and faculty.  School A was most successful, School B 
was less successful, and School C was least successful in producing adequate scores.
 School A and B, partly due to size, had much more interaction with students and 
faculty.  Based on evaluations and comments, School A had the best all-around program 
and scores, School B had a flawed program and adequate scores, and School C had the 
best equipped media center and full staffing, but the lowest and least adequate scores.  
School C had the least amount of interaction with faculty and students.   
 All media center programs had strengths and weaknesses, which can influence 
learning and the overall program.  These strengths and weaknesses are common with any 
program and will be used for the school to self-evaluate and adjust their methods.  The 
other important finding of the study was the discovery that students are entering high 
school with a limited information skills knowledge base.  Consistently, ninth grade 
students mastered only one comptency goal (goal 1) of the North Carolina Information 
Skills Curriculum Competency Goals:  (The learner will explore sources and formats for 
  
reading, listening and viewing purposes.)  While knowledge gain took place, mastery of 
goals was still lacking in relation to North Carolina Standards.  The specific influences on 
information skills learning and media center participation can be used to improve future 
teaching strategies and media center support. 
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To:  Staff       Date____________________________ 
From:  Researcher 
 
Media Program Evaluation 
 
Will you please assist us in this evaluation by taking a few moments to fill out this 
questionnaire?  Listed below are facets of school media programs, which are generally 
accepted, as desirable.  Please indicate on a scale of 1 to 5 the extent to which you believe 
your school’s program meets these criteria. 
 
   1 = “missing” 
   5 = “present to the most satisfactory degree” 
 
A.  STAFF 
 
___Is knowledgeable in providing access to information. 
 
___Has respect for individual needs of teachers and students. 
 
___Is skillful in teaching research skills. 
 
___Selects materials that are appropriate for our school.
 
___Administers a well-organized and attractive media center. 
 
___Works effectively and cooperatively with teachers.
 
___Is skillful in the production of non-print materials. 
 
___Is available for individual and group in-service as needed. 
 
 
B.  RESOURCES 
 
___Sufficient books are available in the media center. 
 
___Sufficient audiovisual materials are available. 
 
___The book selection supports recreational reading. 
 
___The periodical collection is useful for student research. 
 
___The reference collection supports student research. 
 
___Adequate audiovisual equipment is available for my use. 
 
  
___The equipment is repaired satisfactorily. 
 
___Students and teachers are encouraged to use non-print r sources and materials in 
addition to print materials. 
 
___It is easy to locate materials in the media center. 
 
___The media center collection of print materials is up to date. 
 
___The media center collection of non-pri t materials is up to date. 
 
 
C.  PROGRAM 
 
___Students and staff are encouraged to read for pleasure. 
 
___The atmosphere in the media center attracts students. 
 
___Instruction in library/media use is available to students. 
 
___Resource use and research skills instruction is sufficient. 
 
___Students learn to work independently in the media center. 
 
___Students and teachers are encouraged to use the media center. 
 
___I am informed regarding media center services and resources. 
 
___I can participate in selection by previewing materials. 
 
___The production of materials assists me in my teaching. 
 
___Access to materials from other libraries is available. 
 
___Professional materials are available for staff development. 
 
___Bibliographies are provided to assist me in my teaching. 
 
___The established loan procedures are appropriate. 
 
___The media center program supplements the curriculum.
 
 
 
D.  SUGGESTIONS 
 
  
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
Your suggestions for improving the media center services and program will be 
appreciated. 
*Adapted from 1989 c. by The Center for Applied Research in Education. 
  
To:  Students      
 Date____________________________ 
From:  Researcher 
 
Media Program Evaluation 
 
Will you please assist us in this evaluation by taking a few moments to fill out this 
questionnaire?  Listed below are facets of school media programs, which are generally 
accepted, as desirable.  Please indicate on a scale of 1 to 5 the extent to which you believe 
your school’s program meets these criteria. 
 
   1 = “missing” 
   5 = “present to the most satisfactory degree” 
 
A.  STAFF 
 
___Is knowledgeable in providing access to information. 
 
___Has respect for individual needs of students. 
 
___Is skillful in teaching research skills. 
 
___Selects materials that are appropriate for my research. 
 
___Administers a well-organized and attractive media c nter. 
 
___Works effectively and cooperatively with students.
 
___Is skillful in the production of non-print materials. 
 
___Is available for individual and group help as needed. 
 
 
B.  RESOURCES 
 
___Sufficient books are available in the media center. 
 
___Sufficient audiovisual materials are available. 
 
___The book selection supports recreational reading. 
 
___The periodical collection is useful for my research.
 
___The reference collection supports student research. 
 
___Adequate audiovisual equipment is available for my use. 
  
 
___The equipment works satisfactorily. 
 
___Student are encouraged to use non-print resources and materials in addition to print 
materials. 
 
___It is easy to locate materials in the media center. 
 
___The media center collection of print materials is up to date.
 
___The media center collection of non-pri t materials is up to date. 
 
 
C.  PROGRAM 
 
___Students are encouraged to read for pleasure. 
 
___The atmosphere in the media center attracts students. 
 
___Instruction in library/media use is available to students. 
 
___Resource use and research skills instruction is sufficient. 
 
___Students learn to work independently in the media center. 
 
___Students are encouraged to use the media center. 
 
___I am informed regarding media center services and resources. 
 
___I can participate in selection of library materials. 
 
___The production of materials assists me in my studies. 
 
___Access to materials from other libraries is available. 
 
___Bibliographies are provided to help me choose materials. 
 
___The established loan procedures are appropriate. 
 
___The media center program supplements the curriculum.
 
 
 
 
 
D.  SUGGESTIONS 
  
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
 
________________________________________________________________________ 
Your suggestions for improving the media center services and program will be 
appreciated. 
*Adapted from 1989 c. by The Centerfor Applied Research in Education. 
  
North Carolina Information Skills Curriculum Assessment 
 
(1.08) 
1.  For a project requiring historical research, which of the following would NOT be a 
good source of information? 
 
 a.  a public library 
  
 b.  a post office 
  
 c.  a museum  
  
 d.  a school library 
 
 
(1.08) 
2.  If you needed a copy of a driving manual to study before taking your license test, 
which of the following would be the LEAST likely place to find a copy? 
 
 a.  the license bureau 
  
 b.  a driving school 
  
 c.  the office of your school's driver education coordinator 
  
 d.  a book store 
 
 
(1.08) 
3.  In order to find information about the latest health and nutrition guidelines, which of 
the following would be LEAST useful as a source?
 
 a.  a health tex book 
  
 b.  the Internet 
  
 c.  a newspaper database for the last 3 years 
  
 d.  a magazine index for the last 18 months 
 
  
(1.08) 
4.  If you needed a resume writing guide to prepare a resume for a job interview, which of 
the following would be a source for this guide? 
 
 a.  a business communications teacher at your school 
  
 b.  your school library 
  
 c.  both a and b
  
 d.  neither a nor b 
 
 
(1.09) (5.02) 
5.  The media format which is the LEAST suitable for expressing feelings, emotions, and 
reflective thoughts would be 
 
 a.  poetry 
  
 b.  writing manual 
  
 c.  fiction 
  
 d.  painting 
 
 
(1.09) (5.02) 
6.  The best source to exchange ideas on the Internet is in 
 
 a.  a search engine 
  
 b.  a web site 
  
 c.  a chat room 
  
 d.  a subject directory 
 
  
 
(1.09) (5.02) 
7.  Of the options listed below, which is the BEST choice for researching aerodynamics 
and flight? 
 
 a.  A poem about flying, a painting of an airplane, a web site of airplane  
 photographs 
  
b.  An autobiography of a pilot, a web site on aerodynamics, a magazine article 
about air travel 
  
c.  A magazine article about aerodynamics of race cars, a book on the history of 
aircraft design, a story collection about flying 
  
 d.  A web site about aerodynamics, a book about aircraft design, a   
 discussion group of engineers 
 
(2.01) 
8.  Which is the least useful in determining reliability or believability of a resource? 
 
 a.  Publication date 
 
 b.  Publishing company 
 
 c.  Author's reputation 
 
 d.  Physical appearance 
 
 
(3.03) {deleted} 
9.  What is not an indicator of a stereotype? 
 
 a.  Classification of a person by speech, personality or dress. 
 
 b.  Classification of a person by an individual based on personal 
 characteristics. 
 
 c.  Classification of a person by race, religion, or occupation. 
 
 d.  All of the above.   
  
(3.03) 
10.  Which of the following is an example of a stereotype? 
 
 a.  A Southern character with slow, drawling speech and limited   
  intelligence in a movie 
  
 b.  A character with a British accent in a television series set in  England 
  
 c.   A female kicker on a high school football team as the main character in a book 
  
 d.  An athlete featured on a poster to promote reading 
 
(4.03) 
11.  At what point in the research process does the evaluation step by the student take 
place? 
 
 a.  After the selection of the topic.
 
 b.  After collecting resources/information. 
 
 c.  After each step. 
 
 d.  After the entire research process is complete.
 
 
(4.05) 
12.  For  the following topic, what type of resource would be the most effective in finding 
information? 
 
Topic="Describe the culture and politics of the period surrounding the Vietnam War." 
 
 a.  A current world almanac. 
 
 b.  A book titled, History Since 1960 .  
 
 c.  An atlas of Asia. 
 
 d.  An encyclopedia of American history. 
  
(5.05) 
13.  In the following bibliographic citation, which section is written incorrectly? 
 
 Louisa May Alcott.  Little Women.   
  New York:  Thomas Y. Crowell Company, 1955. 
 
 a.  Title should be in quotes. 
 
 b.  Name is in wrong order. 
 
 c.  No punctuation is necessary. 
 
 d.  Date should be after city. 
 
(1.05) (4.02) 
14.  Arrange the following steps in order as they should occur during the research and 
writing process. 
  
 _3_  Write thesis and outline. 
 
 _5_  Revise draft. 
 
 _1_  Select topic. 
 
 _2_  Research in library nd beyond. 
 
 _6_  Write final draft with works cited.
 
 _4_  Write draft with works cited. 
 
 
(4.06) 
15.  Which of the following is not copyrighted material? 
 
a. Literary works, dramatic works, architectural works. 
 
b. Titles, names, short phrases, and slogans. 
 
c. Musical works, pantomimes & choreographic works, sound recordings. 
 
d. Pictorial, graphic, sculptural works.
  
North Carolina Information Skills Curriculum Competency Goals 
 
Competency Goal 1 
The learner will explore sources and formats for reading, list ning and viewing purposes. 
 
Competency Goal 2 
The learner will identify and use criteria for excellence to evaluate information and 
formats. 
 
Competency Goal 3 
The learner will relate ideas and information to life experiences. 
 
Competency Goal 4 
The learner will explore and use research processes to meet information needs. 
 
Competency Goal 5 
The reader will communicate reading, listening, and viewing experiences. 
 
  
School A Comments 
School A 
Staff Surveys 
Comments on the media center
 
“Needs to publish the resources available and how the library can help students and 
teachers.  Very little publicity at the present.” 
 
“We need a paint job; brighten up the place.” 
 
“I feel you’re doing a wonderful job!  Always helpful!”
 
“Staff has been very helpful and supportive.” 
 
“When no class is scheduled for library time, perhaps library could be opened during 
lunch for students.” 
 
School A 
9th Grade Surveys 
Comments on the media center
 
“I haven’t been able to use the library yet.” 
 
“I don’t go to the library ver  much.” 
 
“I think it would be nice to have more computers available.” 
 
“Get more books.  Librarian should work on people skills.” 
 
“I have not been to the library.” 
 
“Not enough books.” 
 
“Need to get more books.” 
 
“Need more books and computers if we can afford them.” 
 
“I’ve only gotten to go to the library 1 or 2 times with classes.” 
 
“I haven’t used the library many times.” 
 
“I haven’t been to the media center a lot.” 
 
“I have not done much research in the library.” 
 
  
“I’ve only been to the library once.  They don’t have nearly as many books as the middle 
school.” 
 
School A 
11th Grade Surveys 
Comments on the media center
 
 
“The media center here is okay, but I have seen better.  More surveys should be done on 
certain areas of school.” 
 
“There are not enough books to select from for our own reading needs.” 
 
“Media center uses outdated technology and small selection of books.” 
 
“Need up to date encyclopedias.” 
 
“More AR books please.” 
 
“More new reading books/novels.” 
 
“Bigger library—more books, computers, etc..” 
 
“Visits to media center are difficult to schedule.” 
 
“Teachers should let children come to the library more often to check out a book.” 
 
“Many resources are thrown together, as if they belong in another place.  Books located 
in one place are placed in others.  Unorganized.” 
 
“Try to get the library more books.” 
 
“A how-to class on Internet usage.” 
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School B Comments 
School B  
Staff Surveys 
Comments on the media center
 
 
“When asked individually, staff is skillful in teaching research skills.” 
 
-Staff works effectively and cooperatively with teachers- 
 “Not all teachers, those that use the library on a regular basis.” 
 
-Staff is available for individual and group inservice as need d- 
 “Restricted time and number of students.” 
 
“Audiovisual materials needs updated.” 
 
“Periodical collection not promoted enough for student research.” 
 
“References collection has too many encyclopedias, needs other resources.” 
 
“Adequate audiovisual equipment is available only as far as video materials.” 
 
“Equipment is repaired very slowly by the county.” 
 
“Periodicals are difficult to find in the library.”
 
“There are a lot of print and non-pri t materials out of date.” 
 
“Instruction is available for students on library use only when teachers set it up.” 
 
“Resource use and research skills are instructed to students through teachers only.” 
 
“It is difficult to judge/rate some items.  Not sure of the knowledge of staff.  I surveyed 
my students to see who would be able to locate research materials in the library without 
assistance—only 15 out of 63 said they felt confident in locating research.” 
 
“Concern:  sometimes staff not available to help teachers in large research periods—in 
office/at computer.  We need more 1 on 1 help with students.” 
 
“Media center closes too early for inventory.” 
 
“Need more accelerated reader books.” 
 
“Need more related videos.” 
 
School B 
  
9th Grade Student Surveys 
Comments about the media center 
 
“I think the library is nice to study, work and do research.  I like the quietness; it helps.” 
 
“I don’t think we need permission to use the Internet.” 
 
“You’re doing a good job.  Keep it up.”
 
“The people that work at the library should make better calls on book dues.  We had to 
pay money for the day we were not at school.  That is not right.  Thank you.” 
 
“Get better encyclopedias.” 
 
“Have some more music books and maybe get some on music therapy.” 
 
“We have a good library!” 
 
“We’re great!” 
 
“The people that work at the library need to make better calls.” 
 
“More up to date books with interesting topics.” 
 
“No accelerated reader unless a person feels they want to read a certain book.  We should 
read any book not just the accelerated reader all the time.” 
 
“Give us more library use in class.” 
 
“The library needs more fantasy/adventure novels.” 
 
“Get a more varied genre of books for students to choose from.” 
 
“More horror/mystery books.” 
 
“I don’t think we should have to use ID cards to get a book.” 
 
“Service with a smile.” 
 
“More people to help you.” 
 
“Staff could be more helpful and generous.” 
 
“Need to update old jagged books that seems like they’ve been here since school was 
open.” 
 
  
“Order big print reference books or books on tape.” 
 
School B 
11th Grade Surveys 
Comments on the media center 
 
“I don’t feel like I can ask the staff for help in the media center.” 
 
“We need computers that actually work!” 
 
“Friendlier people working that look more approachable and don’t get impatient.”  
 
“More time for kids to actually be in the library.”  
 
“More use of the Internet.” 
 
“Better staff.” 
 
“Make the library bigger so we can have a bigger selection of books and make the 
accelerated reader books worth more points.” 
 
“More curriculum-supporting books.” 
 
“Staff be friendlier.” 
 
“Having a possible time allotted to students who want library time.” 
 
“Our library could be more colorful.” 
 
“More selections of books.” 
 
“We need a better library, more opportunities to use it, and we need more equipment to at 
least have a half-way decent media center.” 
 
“More foreign films.” 
 
  
School B Graphs 
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School C Comments 
School C 
Staff Surveys 
Comments on the media center
 
“Materials are appropriate for school, but not received when ordered due to County 
Office policy for placing orders with book jobbers.” 
 
“Items requested seldom received if books are ordered.” 
 
“Excellent a-v equipment, highly technological equipment.” 
 
“JHS has a superior library.  We lost almost everything in Hurricane Fran.  With 
insurance, we were able to build a modern, highly technological library.  The staff is 
excellent in their knowledge and willingness to help.” 
 
“Students are encouraged to read for pleasure, not staff.” 
 
“The media center supplements the curriculum only in certain areas.” 
 
“Is not skillful in the production of non-pri t materials due to external problems, not 
internal.” 
 
“We are informed with a monthly newsletter regarding the media center.”
 
School C 
9th Grade Surveys 
Comments on the media center
 
“More staff, friendli ess, easier hours.” 
 
“Bigger library, nicer teacher.” 
 
“Should build another side to the library, its too small.” 
 
“Good job.” 
 
“Needs a nicer staff.” 
 
“Liven it up a bit, get rid of the nasty smell.” 
 
“Books of particular need should be loaned longer than on  night.  You should have more 
librarians.” 
 
“Students need more time and help and patience from teachers.” 
 
  
“Let each class go to the library together at least one time per month.” 
 
“Need to let us use the Internet without parental form.  Also when researching printer 
should be free only for researchers.” 
 
“Have more movies about books.” 
 
“Get more books.” 
 
“Give this test later in the year so the person has more time to see the library.” 
 
“Shouldn’t pay for printed pages.” 
 
“More activities, more attrac ive.” 
 
“Lend out reference books for a week.” 
 
“Our media center could be cleaned up and decorated to appeal to us.” 
 
“More Stephen King and V.C. Andrews books.” 
 
“The library worries more about kids giving them passes than helping other people when 
needed.  The library people make it seem to be a privilege.” 
 
“We should be able to check out resources for projects at least for a full day.” 
 
“The library should stay open longer after school.” 
 
“Better inform the students of media use and spend more time working one on one with 
students and teachers.” 
 
“The media center should be open more often than it is.” 
 
“Try to make class projects interesting and fun.”
 
“More faculty to help students.” 
 
“I don’t like the idea of paying for late books.” 
 
“They need to encourage and inform students to use the media center more.”
 
“Need more adult books.” 
 
“Get a magazine rack and a bigger selection.” 
 
“I think we have a great library, but we are not encouraged to go find out.”
  
 
“We should have class time to go to the media center.” 
 
“Enlarge media center.” 
  
“Movies should be allowed for borrowing for classes. (Spanish)” 
 
“Put some music in there.” 
 
“Find help.” 
 
“The media center is a very educational place.” 
 
School C 
11th Grade Surveys 
Comments on the media center
 
“They need more selections.  For example I read mostly the Bible (KJV) or things in that 
nature.  But they (Library) only has about 5 books on these topics and only one Bible 
(NIV).” 
 
“New staff.” 
 
“Rent movies out.” 
 
“The library should have more programs for students to participate in.” 
 
“Keep up the good work.” 
 
“More books by black authors.” 
 
“These days the average student is clueless about what they want to do.  I think books 
about jobs as well as colleges are seriously needed throughout the library.” 
 
“More computers for Internet use and the ability to use the Internet for leisure.” 
 
“To have more than one copy of a book because the whole class might have to do the 
same assignment.” 
 
“Get more updated novels.” 
 
“Change things around.” 
 
“Keep it up, good luck.” 
 
“More books will bring library up to date.” 
  
 
“More decorations, more livability.” 
 
“Why should someone have to have a pass during lunch if they have lunch at that time?” 
 
“Need more books.” 
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School Comparison Graph 
Skills Test Growth Comparison
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